This article explores the impact of task-based language learning on motivating non-English majors to acquire vocabulary at a community college in Vietnam. An experimental study was used to investigate the effectiveness of the use of text-based tasks to enhance students' vocabulary. The quantitative analysis used data from a questionnaire and vocabulary tests to examine students' motivation in vocabulary learning over twelve weeks. The qualitative analysis from follow-up interviews with students examined their attitudes towards the use of text-based tasks in terms of task-based language learning. The findings indicated that the participants were motivated to learn vocabulary and their vocabulary achievement improved after the experiment. Suggestions for language teachers to make better use of this approach are also discussed.
tasks can be used in vocabulary classes to enhance learner motivation and vocabulary gain (de la Fuente, 2006; İlïn, İnözü, & Yumru, 2007; Joe, 1998; Kavaliauskienė, 2005; Prabhu, 1987; Ruso, 2007) . However, there had not been any empirical research in this field at the community college level in Vietnam. In particular, at the community college in this study, the TBL approach had not been used in English classes or with vocabulary learning. Therefore, this research aimed to utilise the task-based approach to engage students in learning vocabulary.
Theoretical Framework
This section reviews the literature on three concepts that are critical to motivating students to learn vocabulary: task-based learning and task, motivation, and vocabulary acquisition. Willis (1996) argues that TBL combines communicative language use with a focus on language form. Thus, this approach is likely to provide learners with opportunities to connect old knowledge to other learning tasks in a communicative way (Ellis, 2003) .
Task-Based Learning and Task
A number of definitions of task have been suggested (Bygate, Skehan, & Swain, 2001; Nunan, 1989; Prabhu, 1987; Willis, 1996) . However, this study draws on the definition of task by Willis (1996) : a task is " [an activity] where the target language is used by the learner for a communicative purpose (goal) in order to achieve an outcome" (p. 23). This definition suggests the idea that tasks can bring learners to the meaningful use of a foreign language because language use is more important than language practice (Nunan, 2004) . Activities involve the learners in completing the tasks assigned. The end product or the learning outcome may be linguistic, for example, an answer to a question, or non-linguistic, for instance, asking for directions to get to a particular place.
In addition, Ellis (2003) indicates five task features. First, a task is an activity in teaching and learning a language. This type of activity requires learners to use the target language to achieve a particular purpose. Second, a task focuses on meaningful activities or on the language form. Third, a task involves language use in terms of communication, to allow learners opportunities to take part in meaningful interactions to complete a specific assignment. Fourth, a task uses one or more language skills. Fifth, a task involves learners in understanding the use of the target language.
In this paper, tasks are described as text-based tasks. According to Willis (1996) , text-based tasks use texts as a starting point. Texts in this study specifically refer to the reading texts in the English KnowHow Opener course book, which is currently used at the community college in this study. Willis (1996) further mentions that texts allow learners to use the target language; thus, with text-based tasks, learners must interpret the meanings within the text. Based upon Willis' (1996) framework of TBL, the text-based lessons designed for the experiment include pre-task (before the reading), in-task (while reading), and post-task (after the reading) tasks. Willis' (1996) framework has three stages: pre-task, task cycle, and language focus, which are shown in Figure 1 . Ellis (2003) suggests that the task-based approach brings a variety of benefits to learners; one of the most important is motivation. Motivation is therefore likely to be seen as the key to all learning. Once students are motivated, they can complete the given tasks or desired goals (Brophy, 2005) . Gardner and Lambert (1972) , who grounded motivation research in a social psychology framework, introduced instrumental motivation, which refers to the learner's desire to learn a language for utilitarian purposes (such as employment, travel, or exam purposes) in the context of language learning, and integrative motivation, which refers to the desire to learn a language to integrate successfully into the target language community. Deci and Ryan (1985) classified motivation into two different categories: intrinsic and extrinsic. This paper focuses on intrinsic motivation, which is concerned with the internal incentive to do things for one's satisfaction (Deci & Ryan, 1985; .
Pre-Task

Motivation
According to Lepper and Malone (1987) , seven factors promote intrinsic motivation: four individual factors (challenge, curiosity, control, and fantasy) and three interpersonal factors (competition, cooperation, and recognition). Individual factors are associated with what students are doing in their own efforts. Interpersonal factors play a role only when students are interacting with others. Thus, intrinsic motivation allows students to experience a sense of selfdetermination (Deci & Ryan, 1985) and responsibility for their learning.
Vocabulary Acquisition
Vocabulary acquisition is viewed as an integral part of language teaching and learning, especially in learning a foreign language (Huckin & Coady, 1999) . There are two main approaches to vocabulary acquisition: explicit learning and incidental learning (Schmitt, 2000) . Explicit learning focuses on word study (Schmitt, 2000) and incidental learning involves more use of language than the learning itself (Richards & Schmidt, 2002) . Both types of learning are important and interrelated (Schmitt, 2000) . This study particularly focuses upon incidental vocabulary learning, because it is seen as a by-product of reading and listening in and outside the classroom context (Huckin & Coady, 1999) . Thus, this type of learning includes both receptive and productive vocabulary (Ahmad, 2011; Nation, 2001 ). Nation (2001) also suggests three processes of mastering vocabulary: noticing (formal instruction), retrieving, and generating (learner-based). These processes highlight the cognate relationships between the target language and mother tongue and provide exposure to the language and background knowledge of vocabulary (Gass, 1999) , all of which influence vocabulary learning. Other factors that may promote vocabulary gain include topic familiarity, time spent on learning, level of intake, and lexical retention (Pulido, 2004) . From these perspectives, vocabulary learning in this study is focused on a process of integrating text-based tasks with language skills.
This review has considered the literature of task-based learning, motivation, and vocabulary acquisition. The review also highlighted the importance of the use of tasks relevant to this study. Thus, the research aimed to investigate the impacts of text-based tasks on motivating students to learn vocabulary. The research principally helped English language teachers gain insights into text-based tasks that effectively encourage students to develop their vocabulary knowledge. The research attempted to answer two questions:
1. To what extent do text-based tasks motivate non-English majors to acquire vocabulary and enhance their vocabulary acquisition? 2. What are students' attitudes towards the use of text-based tasks in vocabulary class sessions?
Methodology
The study used a two-group pre-test and post-test design, considering TBL as the independent variable, whereas students' motivation in vocabulary learning and students' vocabulary acquisition were two dependent variables. Text-based tasks based on Willis' (1996) framework were implemented. A questionnaire on intrinsic motivation was administered to investigate students' motivation in vocabulary learning before and after the experiment. The vocabulary pre-test and post-test specifically aimed to measure students' vocabulary acquisition. Individual interviews on students' attitudes towards TBL were conducted after the experiment. Four analytical tests (scale tests, descriptive statistic tests, independent samples t-tests and paired samples t-tests) were computed to analyse and interpret the data.
Participants
Seventy-six freshmen (48 females, 28 males) in non-English majors at Vinh Long Community College in Vietnam participated in this study. Their age range is from 18 to 20. Most students had learned English as a required subject for six years in high school. The participants were randomly placed in one of two classes: a control group class and an experimental group class. The classes met once a week for forty-five minutes. The data for only 70 participants was included in the data analysis because six students failed to attend all test sessions. One hundred and fifty students of a similar level of English proficiency to the study participants (intermediate level) were involved in the pilot of the questionnaire and vocabulary tests. To validate the study, two teachers were invited to administer the tests and mark students' papers.
Procedure
To reach the research goals in this study, questionnaires, tests, and interviews were used. The questionnaires were used to investigate the participants' motivation in vocabulary learning (see Appendix A). The 18 items on the questionnaire, rated with a five-point Likert Scale (McDonough & McDonough, 1997) , were adapted from the Intrinsic Motivation Inventory (Deci & Ryan, 1985) . The vocabulary test was developed from vocabulary and structures in the English KnowHow Opener course book. The construction of the test followed Hughes' (1989) test specifications, which included recognition and production. This five-part test (see the test sample in Appendix B) was administered to the participants both as a pre-test to examine their vocabulary competence and as a post-test to measure their vocabulary gain. Interviews with nine students from the experimental group were conducted to explore participants' attitudes towards the use of TBL.
The materials used in the current study were seven reading texts from the students' course book English KnowHow Opener (Naber & Blackwell, 2003) . Seven text-based task lessons (see Appendix C) including the three stages of pre-task, task cycle and language focus were generated based on Willis' (1996) framework for TBL.
This experiment was conducted within the twelve-week regular class term. The prequestionnaire was administered to both groups on the first day of class. The participants took the vocabulary pre-test once they completed the pre-questionnaire. The reading lesson was taught to both groups. The difference between the two groups was that the researcher teaching the two classes used a traditional method of teaching vocabulary in the control group while she applied text-based tasks to the experimental group every two weeks. After the experiment was completed (Week 12), the post-questionnaire and the post-test were delivered to both groups at the same time. At Week 12, after the post-test and questionnaire were administered, individual interviews with students from the experimental group were conducted.
Findings Student Motivation
Before the Experiment. The results revealed that the mean difference (MD = -.00) in student motivation to learn vocabulary between the control group (M = 3.58, SD = .26) and the experimental group (M = 3.59, SD = .29) was extremely small, which indicated that the initial levels of motivation to learn vocabulary between two conditions were similar (t = -.14, df = 68, p = .88). In other words, the two groups were homogeneous in terms of motivation to learn vocabulary at the beginning of the experiment, as shown in Table 1 . After the Experiment. Table 2 below shows that the mean score of student motivation of the experimental group (M = 3.93, SD = .21) was much higher than that of the control group (M = 3.60, SD = .21). In addition, the mean difference (MD = -.32) in student motivation to learn vocabulary between the two groups after the study was a statistically significant difference (t = -6.24, df = 68, p = .00). These results indicated that the level of student motivation between the two groups after the experiment was significantly different. It was concluded that the experimental group outperformed the control group in terms of motivation to learn vocabulary after the experiment. In general, student motivation to learn vocabulary in the control condition before and after the experiment was almost unchanged, whereas the motivation of the experimental condition increased dramatically. Moreover, the mean score for student motivation on the postquestionnaire in the experimental group was statistically higher than that of the control group. Consequently, the experimental group outweighed the control group in terms of student motivation to learn vocabulary at the end of the experiment. Figure 2 illustrates the increase of participant motivation for vocabulary learning. 
Studentsʼ Vocabulary Achievement
Before the Experiment. Before the experiment, the mean difference (MD = .00) in learners' vocabulary pre-test scores between the two groups of students was very small, which showed that the initial levels of students' vocabulary competence between the control group (M = .31, SD = .11) and the experimental group (M = .30, SD = .12) were very similar. These results indicated that both groups did not differ significantly (t = .15, df = 68, p = .88) in their vocabulary competence. Hence, the homogeneity of the two groups in terms of vocabulary competence was established at the beginning of the experiment, as shown in Table 3 . Table 4 reveal that the mean difference (MD = -.14) in students' vocabulary post-test scores between the two groups is significantly different (t = -.54, df = 68, p = .00). Performance was much better on the vocabulary post-test in the experiment condition (M = 1.73, SD = .11) than in the control condition (M = 1.59, SD = .10), which seemed to indicate that the level of vocabulary achievement in the experimental group was much higher than that in the control group after the experiment. Generally, vocabulary achievement in both conditions increased significantly after the experiment, but the vocabulary gain of the experimental group (M = 1.73) outweighed that of the control group (M = 1.59). Figure 3 displays the vocabulary achievement of both groups.
Figure 3. Participants' vocabulary achievement
Participantsʼ Attitudes Towards the Use of Text-Based Tasks
In Week 12, nine students from the experimental group were interviewed in Vietnamese to investigate their attitudes towards the use of TBL for incidental vocabulary acquisition. Most of the students reported that they preferred TBL to traditional methods of teaching vocabulary and they expected to have such text-based tasks repeated in subsequent semesters. Student 1, for example, stated, "This is the first time I've experienced this method and done those activities. I find it exciting to learn with this way." (All quotes from students have been translated.) In this quote, the student indicated the value or benefits of text-based tasks being involved in the experiment. Another student stressed the role of small group work through learning vocabulary in context, saying "I like working in groups because each knows one word so the whole group can work out the answers." When asked about the choice between traditional vocabulary learning techniques and task-based learning (text-based tasks), other students mentioned that each student has his or her own idea, enabling the student to contribute to the group. These students not only understood the importance of the text-based tasks, but also highlighted the opportunities to express their own ideas. In general, it could be asserted that students had positive attitudes towards the use of TBL in vocabulary acquisition (see Appendix D). 
Discussion
The findings indicate that participant motivation to learn vocabulary in the experimental group increased substantially after the experiment. The study suggests that employing TBL with the experimental group considerably promoted student motivation in learning vocabulary. The results support Kavaliauskienė's (2005) finding that students were receptive to task-based learning in English for Specific Purposes (ESP) classes. Specifically, this study reinforces the role of TBL in enhancing student learning suggested by Ruso (2007) .
At the end of the experiment, participant motivation to learn vocabulary in the control group was almost the same as at the beginning, whereas student motivation in the experimental group increased sharply (see Figure 2 ). This finding could be due to the appropriate use of TBL in the classroom. Willis (1996) claimed that TBL provides learners with a wide range of advantages, for example, a comfortable learning environment that allows shy students to overcome stress or fear and speak or have discussions with others. Consequently, students in the experimental group were motivated to do the tasks.
Another factor to explain the increased level of student motivation in the experimental group to learn vocabulary could be the tasks themselves. These text-based tasks were designed to be real, meaningful, and learner-centred (Skehan, 1998) , giving students an active role in participation; hence, their motivation increased. One more reason for increased motivation could be that the tasks used with the experimental group were designed to match the factors that promoted intrinsic motivation ; the text-based tasks usually included some of the seven factors. Learners were highly motivated when working towards personally meaningful goals whose attainment required activity at an intermediate level of difficulty; challenging, but achievable tasks enhanced the motivation of the participants in the experimental group.
Students in both groups improved their vocabulary achievement. However, the mean difference in post-test scores between the two groups is statistically different. The level of vocabulary achievement in the experimental group was much higher than that in the control group. The results imply that TBL significantly improved students' vocabulary achievement. The finding is consistent with that of Joe (1998) , who found that tasks related to reading promote incidental vocabulary acquisition and expand vocabulary in EFL classroom contexts. The findings also support de la Fuente's (2006) study that task-based vocabulary lessons have an impact on word retention in second / foreign language learning.
The students' vocabulary achievement in the experimental group improved substantially (see Figure 3 ) as a result of three reasons. First, it is likely related to the utilisation of the TBL strategy. It was evident that students who did not even use the words, but simply observed the negotiation (Newton, 1995) , could remember meaning-negotiated lexical items better than non-negotiated items. Second, the nature of the text-based tasks explained students' vocabulary improvement. According to Jacobs & Navas (2000) , these types of tasks are likely to motivate students to learn a language in a practical way. Third, the text-based tasks were tailored to support the vocabulary acquisition processes, the real steps that were carried out within the classroom, based on Willis ' (1996) framework. Figure 4 illustrates these processes. 
Conclusion
The findings have shed new light on the effectiveness of TBL in promoting students' vocabulary. The study may raise teachers' awareness of learners' attitudes towards TBL and, in particular, may offer teachers encouragement to utilise TBL in their practice. The results also provide both teachers and students with insightful perspectives into how TBL plays an important role in the process of teaching and learning vocabulary. These impacts will usher in positive attitudes towards the use of TBL within the context of vocabulary teaching. Significantly, TBL learning may become a promising vehicle for teachers to do further research, optimise the use of teaching resources, and ultimately maximise student learning in vocabulary.
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